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UNIVERSITY OF CAl..lFORNIA 
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JUN G - 1973 

· **Agricultural. Economics Ubrani 
TWO TEACHING EXPERIMENTS--EVALUATION AND INTEREs· 

By 

* Ken~savant 

It has long been my feeling that a combination teaching and 

extension posit ion can have a synergistic effect on the performance of 

the academic person. The purpose of this paper is to briefly share with 

you. the r~sul ts of two experiments that arose from exposure to both the 

classroom teaching and extended education environment. The first of 

these experiments presents an innovation in instructor evaluation I 1 ve 

named Colleague Aided Evaluation (referred to. as CAE). The second 

experiment deals with a case study developed for a particular management­

trainee workshop with retail fertilizer firms. This case study utilizes 

the oldest profession on earth to cause imaginative interest. Let's 

first look at instructor evaluation by the use of Colleague Aided 

Eva 1 ua tion. 

Students have been commonly suggested as the most logica1 and 

reasonable evaluators of our professional teaching process. Since 

instruction shou1d be directed toward the student, it does appear consistent 

to maintain that those students are the most logical examiners of our 

teaching product. At the same time, it is an established fact that 

professional evaluati~n by administrators and colleagues can and has 

* Assistant Professor of Agricultural Economics, Washington State 
University, Pullman, Washington. The author wishes to thank his col)eague 
Ken Duft for helpful comments and suggestions. 

** Presented at American Agricultural Economics Association meetings, 
August 22, 1972, Gainesville, Florida. 
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become a part of the professional awards system. This is probably as it 

should be. By combining these evaluators (student and colleague) in one 

experience of Colleague Aided Evaluation it appears we can offer signifi­

cant improvement in the concept of instruction evaluation. 

Colleague Aided Evaluation was designed to be a supplement to our 

traditional course evaluation endeavors, which have developed ~nto formal, 

straightfO~Nard, computer questionnaires. These traditional evaluation 

forms supposedly have always asked the correct questions. However, the 

11circle the number" or 11 mark the appropriate space 11 techniques have often 

appeared cold and impersonal to the students. Students must be allowed 

to gain fran~ as wel1 as actively participate in, course evaluation if we 

as instructors expect their full involvement. CAE at approximately mid 

semester does offer that opportunity. 

Colleague Aided Evaluation was developed and tested, on a recip­

rocal basis, by a departmental colleague, Ken Duft, and myself last 

semester at Washington State University. 

The mechanics of CAE are not complicated. Prior to colleague 

class visitation we briefly discussed the class 11 society 11 and any problems 

the instructor expected. Then the colleague came into the class unannounced, 

and took over the class for a 20-30 minute period. He stated why he was 

there, and asked general questions to guide the discussion, noting both 

positive and negative reactions as he proceeded. After the period we then 

dissected his notes in a half.;.hour period, using a debriefing situation 
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where the instructor asked questions on expected problem areas. 

These brief tests of Colleague Aided Evaluation produced most of 

the benefits expected. First of all, we, as instructors were made 

immediately aware of some bothersome mannerisms from the students view­

point. And very importantly, the presently enrol.led students stood to 

benefit now from their own evaluations of the course and not on1y students 

in a later term as is the normal case. 

In both instances, the colleague was able to generate high student 

activism. This activism seemed to be brought about by the opportunity 

for the student to personally gain from the evaluation. The student 1 s 

chance to per:sonally state his feeling, rather than 11 mark the. spaces, 11 

caused the students to be more active, quite complete, and even fairly 

logical in their evaluations. CAE appeared to generate more involvement 

by allowing any frustrations or hangups, real or imagined, to be identified 

when some benefit to both student and instructor cou1d be realized. 

This student activism resulted in th~ students' openly discussing 

with each other the merits of the instructor and course. They somet\mes 

disagreed with each other but were able to arrive at, with the colleague's 

guidance, a consensus opinion. Thus a new iearning experience for the 

student was offered via the discussiqn process. 

Another benefit was that the use of a colleague allowed the parti­

cular classroom society to be examined. The colleague, in these experiments, 

started with a specific question framework, but followed the dia1ogue of 
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the student evaluators. The students, when prompted by a question, were 

often stimulated to cover a problem only slightly related to the given 

question but of tremendous importance to that class environment. This 

allowed a more personal, in-depth treatment of the significant items. 

One- final and unexpected point was that after the use of CAE, 

the students seemed to understand that, as instructors, we were making a 

deliberate attempt to improve our teaching. Because CAE is or should be 

an entirely, voluntary process the instructor is 11 1 eaving himself wide 

open. 11 Yet, this voluntary commitment based on active instructor interest 
-

and concern appeared to generate accompanying student interest and concern. 

Let me summarize by saying that CAE, as I perceive it, should be 

used as a supplement to our traditional post-course evaluation. The 

, informality of CAE is appea 1 i ng, but without the rigor of a formal e.va 1 u­

ation process, the total information gathering and instruction improvement 

sought in al'l forms of course-curriculum evaluation might be lost. 

' 
A more complete discussion of the Colleague Aided Evaluation 

technique has been published in the Journal oJ the National Association 

of Colleges and Teachers of Agriculture, (NACTA Journal), in June, 1972 

(See attached). 

Experiment in Maintaining In~erest 

The second experiment fits more in the realm of extended education. 

This was the use of rather specific case s:t;udy materials in order to gen,er­

ate, maintain, and increase participant interest in a management training 
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seminar situation. 

Last year Ken Duft was asked, on a consultant basis, to conduct a 

series of management training seminars for a major West Coast oil company. 

I was retained to assist him in the development and conduct of these 

seminars. 

Prior to the series of n10-day seminars, Ken and I made a series 

of half-day visits to many of the local fertilizer outlets whose managers/ 

would be,attending the seminar. As we visited with the managers, we noted 

the various problems thatwere'specific to the industries and to each 

individual outlet. Ken then developed a case study series on a typical 

retail fertilizer out1et, utilizing the firm characteristics and managerial 

problems identifie'd in the field visits. 

The normal extension workshop format was used. An introductory 
) 

evening meeting, a full day of meetins, a brief dinner meeting, and a 

somewhat abbreviated second day. But this schedule has a1ways had one 

problem. The evening of the first day has been typically an evening where 

the participants in the workshops enjoy themselves while away from,home. · 

This com111.only results in little or no work being done that evening. 

Secondly, it often results in low and lackadai~i~al ~ttendanc~ in the 

mo'rning, or such blatant hangovers that attendance is useless. 

To combat this, we decided to develop a case study that would 

interest them sufficiently to keep them working part of that evening. We 

hoped the case study would allow them to use some of the management tools 

covered during the day's discussion as well as keep the participants from 
, ' 
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partying all n.i ght. 

The management cpnsu1 tant case study I generated, and response was -
. \ . . J 

such it has been copyrighted, was entitled, "Mrs. Tilly)s Hotel for 

Single G·i(ls. 11 (See a'ttached). The case study was, as you would probably 

expect, a management study of a house of prostitution. The study incor­

porated many of the pro,blems that the fertilizer managers themselves were 

having in their own operations. A profit-loss statement for the Hotel 

was developed; a break even analysis,.excess capacity, and demand identi-. . . ) 

fi cation prob 1 ems, etc., were a 11 pa rt of the problem set. 

The case study itself consisted of a description of Mr. Tilly's 

Hotel for Single Girls, the prl.,blems that Mrs,. Tilly Tulips, tne proprietor, 

was having, and the industry in which she operated. She handled three 
~ . 

' 
distinct product 1 ines referred. to, by Tilly and her accountant as the simple 

jump, the deluxe trealment, and a turn around. - Descriptions of these 

three items and their varying margins as well as sales and expense·s for 

each product were shown in the accompanying profit and loss statement. 

Monthly sales by product line were allowed to vary so as to approximate_ 

the product sales of the fertilizer managers themselves. 

Some of the various problems incorporated in Ti1ly 1s Hotel for 

Single Girls, that were corre 1 a ted with real world prob 1 ems, were some of 

the following ... (1) Fertilizer managers commonly had troub~e getting 1:iack 

their equipment when_they lent it to other managers. Given this, we found 
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that when Tiny practiced "rotation of girls with other hotels-to generate 

· , consumer interest, as she usua11y does, she found that one or two of the 

different houses in the area were quite reluctant and slow in returning 

the girls as promptly a~ they-should. (2) Tilly was also unsure of how 

deep her market pen,etration was. Al though she knew her competitors, and. 

some characteristics of the market, she was unsure of how she 'stood in the 

total market. (3) Credit problems, commonly faced by the _fertilizer 

rnanager,were also incorporated into the Hotel Jor Single Girls problem. 

Although granting credit was not normal, for several reasons Tilly was 

starting to consider it. She did have some very regular customers, so 

regular she knew their home phone numbers. This did provide .a sort of 

legal or cautionary note to credit granting.· Secondly, -she was finding· 

that her sales were decreasing tremendously toward the end of the month, 

and particularly the sales of the ·deluxe treatment, her high-margin item. 

So, .this was incorporated into the problem. (4) Several rumors Tiily 

had heard in her last visit to the industry sales meetings in Reno 

suggested changes were coming. First of all, it appeared a significant 

technology, that of water beds, had been introduced, generating a competi­

tive edge for those with this appealing innovation. Secondly, different 

forms of advertising and prorrotion were being used in the trade.; for 

instance, field trips by the girls down to the local pool hal1 to buy a 

stick of gum. Thirdly,. a group of customers h'8d started banding together 

as a bargaining group and demanding a bid pricce from the various houses 
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in the area; the lowest per. unit bid got the trade of a-11- the customers. 
I 

(You can easny see/ the_ corollary here in the fertilizer trade when f-our 

or five farmers get together and say to the different fertilizer retailers - \. 

in ,the area, ."Bid on an_ our busfoess or none. 11 ) 

Given these and_ other characteristics that were presented in the 

case study, the challenge to the seminar participants was that Tilly 

Tulips had teached the point of concern where she had decided to .hire a 

team of management specialists.· The seminar participants were these 

consultants. .The problem set forced them to (l). use many of the tools we 

talked abo!Jt that day, (2) extend these·tools·to new problems, and 

(3) present a summary of their analysis of Tilly's problems. 

The results of thi~ use of an interesting 11 case study 11 were highly 

satisfactory. As Ken and I visited the_ various participant teams that 

evening, it was evident they were frankly enjoying the case study, and 

were working hard. And, _in truth, they were being very imaginative and·· 

colorful in their descriptions. -The result? Next morning we had complete . . 
attendance and we had such- enthusia$mduring that first hour and one half 

of reporting on- the case studie~ that it carried on throughout the day. 

In the final hour of this seminar we asked for response and evaluation. 

They, in unison, commented that 11 Tilly 1 s Hotel for Sing1e'Gir1s, 11 and the 
'· 

imagination necessary in discussing and ans\tering the problems posed by 
. - . \ ,, 

Tilly, had been of great help in l'earning how to bring analytical tools 

. i . 
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to bear on some of their rea1 problems. 

So on behalf of my colleague, Ken Duft, myself, and Mrs. Tilly 

Tulips, I want to thank you for your attention. 
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llAi"\lAGFMENT CONSULTANT CASE STUDY 

liISS TILLY'S HOTEL FOR SINGLE GIRLS 

liISS TILLYvS HOTEL FOR SINGLE GIRLS operates in the oldest industry known 

to mankind~ that of a house of prostitution. Tilly Tulips is the sole owner­

operator of the House and has been in business at her present location for 

sixteen years, and in the trade for 32 years. The firm is located on the 

outskirts of a semi rural-urban town of 14»000 population, surrounded by a growing 

and prosperous agricultural area in the Pacific Northwest. Her market area has 

been traditionally a radius of about 50-75 miles, but for various.reasons, a no­

ticeable recent increase in the distance traveled by customers has been identified. 

Customers, as is traditional in the House of Ill-Repute business, usually come to the 

Hotel to obtain the desired products. Thus, location of the firm becomes more 

important than the traditional management problem of obtaining the lowest trans­

portation rates. for product shipment. However, Tilly has beco1ne somewhat of an 

institution in the area. She enjoys the people, environment, and location of 

her present business and, therefore, has decided to stay in the community until 

she retires. 

A brief statement of Tilly 9 s profit and loss in the last year is attached. 

Notice that she handles three distinct product lines; referred to by Tilly and 

her accountant as the "simple jump'1 , the "deluxe treatment", and a "turn-aroutidn. 

A turn-around consists of those people who come to the House to have a cocktail, 

pizza, and look around. If they don't buy, either the simple jump or deluxe treat­

ment, their sales are entered in the turn-around product line. Sales, expenses, and 

_varying margins for each product are shown in the Profit and Loss Statement. 

Honthly sales by product line vary only little from month to month, although late •. 

Copyright Ken ~asavant - 1972 
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in each month the amount of-deluxe treatment sales decreases and the_ amount of. 

simple jumps and turn-arounds increase.· It is the; feeling of Tilly and her help 
I - , 

that lack of customer capital and/or restrictive credit arrangements causes this 

intra-monthly variation. The product that Tilly sells depends heavily on the help 

she has available. The "g.irls", as they are referred to in the trade, usually 

move from Hotel to Hotel over the year. Tilly has made arrangements ~1th the 

managers- of the Winnemuca Cat Alley, the l1ustang Ranch at Reno, and the Orofino 

End of the Road, to rotate personnel on a 4...;.znonth basis. This rotation has become 

a normal part of the employment position for the girls and is accepted by both 

management and labor because it has been established that this rotation increases 

or rekindles the interest of the area customers •. In this understanding among the 

House managers is the ability to "share" or "rent" extra equipment (girls) in times 

of low or seasonal demand at one House, e.g: convention in town, if such need should 

ever arise. However, Tilly has noticed some reluctance an~ slowness on the part of 

one or.two of the managers to return the girls as promptly as they could, a factor 
. . . 

that is :causing Tilly some COI)cern. 

·Tilly's.Hotel for Single Girls operates out of a 20-year-old frame building 

that is sufficiently large enough to serve as living q~~rters for the girls as 

well as a place of business. The service capacity of the House has been larg~ 

enough in past times to handle the highest demand ~nd volume ·of output needed and, 

has possibilities of expansion of capacity, by utilizing several additional base­

ment rooms, if such need were to arise •. Tilly has enough contacts with other. 

·managers in the business to guarantee the availability of more personnel in such 

times of increasing demand. H~1ever, it is expected that both the conversion of the 

additional rooms.and the added girls would increase the cost to Tilly 20% over the 

ordinary per unit sales, costs.-
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During the last year, Tilly estimated that her firm controlled 60 percent of 

the ~otal volume of sales within her current market. There is one other House 

in the area, located about f-2 m~les away, that sells essentially the same quality 

and type of merchandise offered by Tilly vs staff. The only• other competitors .. 

are itinerant streetwalkers who sporadicly hit the town, work it as hard and 

fast as they can, and then move on. Tilly feels this has only marginal ~ffect 

on her establishment's sales', especially since this type of competition commonly 

comes into the area in times of high demand, e.g. conventions, summer fairs, 

fertilizer management workshops~ etc. 

Tilly's Hotel presently employs an accountant who doubles as an assistant 

manager, two cleaning women, a bartender, and a normal service staff of six girls. 

In times of ,extraordinary demand, as many as four additional girls can be hired, 

. again, subject to the higher costs mentioned above. 

The granting of credit is not a normal method of operation in the prostitution 

trade. However, two characteristics of Tilly's operation have caused her to 

wonder if a change in this procedure might not be useful. These characteristics 

are the previously mentioned decrease in deluxe treatment buys (t~e high margin 

item) at the end of the month; and the fact that 60 percent of Tilly's customers 

are repeaters and almost 50 percent are regulars (visit the Rouse at least 

twice a month and have been coming to the House for.over 2 years). 

In addition to a credit decision, Tilly has beg:un to. wonder just how much 

of the potential market her firm has. Although she felt she knew most of the 

11customers" in the area a decided shift in age of her customers was occurring, 

a shift that was causing her concern. Not only was the average age increasing, 

but fewer deluxe treatment sales were being sold. Both items indicate a change 
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in composition of the customer .. group that could bring marketing problems in the 

future. Also. although Tilly's annual· sales have been remaining stable or 
- , 

slightly increasing, she is beginning .to ,feel she knows little for sure about the 

relative share of the •rket captured by her _firm. 

Cont~ibuting to this feeling of uneasiness about the future market for her· 

firm are sever4l rumors that Tllly had heard.in her ;f.ast "trip" to the industry 

sales meetings in R.eno. First of all, it appe-rs a significant technology has· 

been introduced, that of water beds. It appears that thos, Houses with this 
. -

" appealing . innovation" draw more customers, more deluxe t_reatments ,' and less 

turn-arounds. Sec6ndly, different forms of advertising and promotion were being 

used in the-trade, e.g. field trips by the girls down to the local pool hall " 

to buy a stick of gum, .and Tilly wonders if she may not have to consider entering 
. . \ . , . 

in various promotional activities. Thirdly, a group of customers have started 

to band together as a bargaining group_and demand a 11bid11 price from the various 

Houses in the area. The lowest per unit bid gets the trade of all the customers. 

· Fourth-, a "gentlemann: .has established himself as a lrbroker" in the community for 

the service~ Tilly sells. Thus, some customers who don't want to bother ca11ing 
\_ ·- ( 

the girls themselves _utilize this gentleman's services •. Unfortunately, this 

.. custom applicator (e.g. he provides-the girls) has been going more and more to 

Tilly's competitors for the pro<;tuct • 

. ' Not only have these problems arisen, but Tilly recently discovered that 
. . 

several of her girls had 4eveloped a personality conflict with one of the most 

regular, influential, and extravagant customers of the Hotel. This customer and 

some of his many friends had recently visited Tilly about this "hang up" of 

several of the girls. 
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So, although the Miss Tilly's Hotel for Single Girls was still a successful 

and prosperous business, an element of concern as to desired service, market,and 

the future profitability of the fitm had arisen in the minds of the manager, 

Miss Tilly Tulips. The oldest profession on earth appears to have a need for 

a sound firm analysis and mark.et review· of a competent team of management 

consultants. 



,...;1 

Exhibit I 

Miss Tilly's Hotel for Single Girls 

Income and Expense Statement - 1970 

Item 

Sales 
Deluxe Treatment· 
Simple Jump 
Turn-Around 

· Sales Total · 

Costs of ~ods Sold 
Deluxe Treatment 
Simple Jump 
Turn-Around 

Total Cost of Goods Sold 

Gross Margin 

Fixed.Costs 
Assistant Manag¢t:s' Salary 
Taxes ·· 
Insurance (Police Pay~Off) 
Utilities 
Repair and Maintenance (Red lights 
Depreciation 
Annual Health Certification. 
Other expenses 

· Total Fixed Costs _ 

Variable Costs 
Wages 
Doctor's.Fees 
Frilly Clothes 
Supplies and Medication' 

Total Variable Costs 

Total Operating Costs 

Net Operating Profit 

$· 8,000 
2,400 
4,000 

790 
etc.) 2.600 

4,200 
1,100 
6,000 

$ 29,090 

$ 17,000 
3,600 
4,900 
4,300 

$ 29,800 

$58,890 

... 

$102,300 
. 65,100 

18.600 

$186,000 

$51,150 
39~060 
7,742 

$ 97,952 

$88,048 

$ 29,15,8 



Problem fil for Hiss Til!I_'~ Hotel for Single Girls 

Tilly Tulips has finally reached the point of concern about her present 

business where she has hired a team of management and marketing specialists 

to conduct a thorough analysis of her existing operation. Your team has been 

hired by Ti,lly to examine the problems particular to her trade. 

Tilly expects an answer to each and every question; and you,are to be 

prepared to support your answer with facts or logical reasoning. Each team will 

be asked to report its findings. 

1) Conduct a break-even analysis and construct a break-'even chart for 

this firm for 1970. 

a) What is the break-even point for the firm. 

b) lf the six girls. ai-e now operating at a,bout their maximumt 

approximately_what sales volume is the maximum capacity of the 

Hotel wh~ the four additional_girls are hired? 

2) Prepare a credit policy for Tilly's firm which you consider applicable 

to this particular business. What specific constraints,would you 

suggest for the granting of creditJ 

3) Tilly has asked for a complete area review and market identification. 

Construct a systetnatic approach to conducting a market review,sfor 

Tilly's trade, including in this approach the identification and 

servicing of key and target customers. In this review provide a 

step by step. practical procedure which will allow Tilly to keep abreast 

of her changing market, 'market sharet ~nd customer characteristics. 

Don't be afraid to use your managerial expertise and imagination in 
/ 

this task. 
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4) Advise Tilly on how'she should approach the problems of: 

a) Sharing of Equipment (girls) between Hotel managers-

b) Increasing average age of her customers 

c) The new_technology of water beds 

d) Advertising and promotion, and/or p'-lblic relations 

e) The customers who are active as a bargaining group 

f) The custom applicator who buys elsewhere. 
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' . ** Colleague Aided Evalua.tion (CAE) as an Experiment in Improved Teaching 

* By Ken Casavant 

Students have been suggested as the most logical and reasonable evaluators 

of our professional teaching process and course-curriculum .direction. - A. H. 

Harrington, nominee for'the Ensming_~r-Interstate Outstanding Teacher Award, re­

cently stated: ••••• I woke up to the idea that teaching is- more 
fitting of subject matter to the use of the student 
than a forcing of the student into the mold of the 
subject matter. 

Another nominee for the same award, William J. flocker, suggests that the teacher 

has three interdependent functions to perform: first 9• motivation of the student; 

second, provision of a stimulating environment for this motivated student; and 

third, presentation of the relevant bodies of information to the students. Both' 

of these teachers stress that instruction should be directed toward the student. 

Therefore, it is consistent to maintain that those students are the most logical 

examiners of our teaching product. 

It is perfectly acceptable to me that effectiveness of instruction should 

be measured by the student, both as to course content and direction, and as 

to instructor competence· and presentation. At the same time, it is an 

' established fact" that professional evaluation by administrators and colleagues 
' 

can and has become part of the professional award system. This is as it should 

be! . However, it appears. to me that combining these evaluators (student and 

* . . 
Assistant Professor of Agricultural Economics, tJashington State University, 

Pullman, Washington. The author wishes to.thank Craig Infanger and Ken Duft for 
helpful comments, and John Malone for early exploratory discussions. 

\ 

** . Reprinted from The JournaJ of the National Association of Colleges and 
Teachers of Agriculture (NACTAl, Vol. XVI, No. 2, June 1972. . _· 

I 
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colleague) in one experience can offer s0ignificant improvements in the concept 

of instruction evaluation., This combination can be attained by a process of 

Colleague Aided Evaluation (referred to as CP,E). The purpose of this paper is 

to present the concept of Colleague Aided Evaluation and specify some of the 

potential and realized benefits of this tool. 

Colleague Aided Evaluation 

Colleague Aided Evaluation was designed to be a supplement to our traditional 

course evaluation endeavors. 1 The traditional st~dent evaluation forms supposedly 

have always asked the correct questions, properly stated, and scientifically 

weighted. However, the 11 circle the number" or "mark the appropriate space with 

the soft lead pencil only" often have appeared 11cold11 and impersonal to the 

students and as a result, have encouraged nominal student involvement and 

resulted in cursory answering. Even if such polished techniques as the 11 l inois 

Course Evaluation Questionnaire can provide a check on careless or disinterested 

student's response, and throw them out, the fact remains that a chance to 

evaluate the course with active student involvement has been lost. Students must 

be allowed to gain and actively participate in course evaluation if we as 

instructors expect their full involvement. The answer offered by this paper is 

the use of CAE at approximately mid-semester. CAE consists of a colleague of 

the course instructor coming into the classroom without prior warning, asking the 

instructor to leavej and then evaluating the instructor's perform~nce and course 

1These have commonly taken the appearance of formal, straightforward computer 
questionnaires; some of these are totally objective in approach and others do 
provide spaces and intrastructure in an attempt tb generate written subjective 
analyses. · 
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direction by direct discussion with the class.· Then, in an informal session, 

the colleague and instructor will go over the notes, previous dialogue, etc., at 

· the soonest possible opportunity. The use of the col league as the interviewer 

rather than the· instructor himself, makes possible student anonymity, and should 

increase the openness and useful'ness of such dialogue and t,he resultant notes .. 

Potential Benefits 

Although the mechanics of CAE may vary, expected benefits can be identified. 

The primary benefit of this evaluation is improved instruction for the student 
' 

and most. importantly, immediately ( in this present term) .. By discussing the 

instruction informally in a student-colleague environment at mid-term any 

specific problem areas of mannerisms, content inconsistencies, techniques of 

delivery, etc., can be identified somewhat earlier in the course. Elimination 

of such problems through the rest of the semester might well "save" a course 

for many of the students presently enrolled. As well as allowing the students 

themselves to benefit from their own evaluation of the course, and not only 

other later students, CAE should generate more involvement in the course itself 

by allowing any frustrations, real or imagined, to be openly stated at a time 
' . ( 

when some benefit {student and instructor) might be realized. 

The use of CAE may well cover blind spots in the traditional end.;.of-course · 

evaluation. ln particular, it could be expected that the traditional evaluation 

would be heavily weighted by circumstances occurring ir) the last one-half of 

the course just as the informal CAE is weighted in favor of the first one-half. 

Another expected characteristic of CAE is -that the colleague evaluator 
' ' ' 

should gent~rate more student activism than the tlsheet with spaces to mark. 11 

The chance, and responsibility, to personally state their feelings should cause 
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students to be more active, more logical, and more complete in evaluation. 

In addition, the' use of a colleague qllows the particular problems of each 

unique classroom society to be examined'. The colleague, although armed with a 

. specific question framework, can flow with the dialogue of the student evaluators, 

thus identifying bothersome items particular to "society characteristics" of 

that individual class, i ~e., a textbook that is too complicated to aid in 

understanding the lectures. 

Finally, it is expected that the results of the CAE can be compared with 

the traditional course evaluation at the end of the. term. Since CAE is being· 

suggested pnly as a supplement to end-of-term written course evaluation, the 

instructor can eva 1 uate tiimse 1 f as to improvement and progress over the term, 

something l!Je instructors too seldom bot_her to do. 

Application of CAE 

Colleague Aided Evaluation was tested this semester by a departmental 

colleague and myself, on a reciprocal basis. The colleague was asked to enter 
' , 

in,, unannounced,and take over the class'for the last 20-.30 minutes of a class 

period. During that time the colleague then briefly stated why he was there, 

and that the discussion was to be totally informal with reported comments to be 

completely anonymous. He then asked general questions to initiate and guide the 

discussion, noting both positive and negative reactions as the conversation 

proceeded, but al lowing the students to pursue their own areas .of interest. 

Some items-covered in this Cf.\E trial run were class presentation, subj~ct 

coverage and direction, reliance on text, examinations, delivery technique, 

mannerism~. Upon finishing the period he {colleague) and I (instructor} then 

thoroughly dissected his notes in a half hour period. Not only were his notes 
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covered, but a de-briefing situation was utilized where I, as the instructor, 

asked. him about specific questions which the prior class environment and my ' 

personal feelings indicated might be problem areas. 

I also visited my colleague's class ~erving as his colleague evaluator, 

utilizing the same mechanical format described above. In this case we also 

briefly discussed, prior to the CAE, certain technical points of instruction 

and course mechanics that the instructor felt might be troubling the students. 

This pre-evaluating preparation resulted in the second de-briefing session 

being more complete and useful. Although we conducted this CAE test on a 

reciprocal basis, other combinations of colleague-instructors could be utilized; 

e.g., chairman-faculty, faculty-faculty, etc. 

Results of Experiment 

The brief test, on a reciprocal basis, of Colleague Aided Evaluation 

produced most of the expected benefits outlined above. First, the instructors of 
r 

these two courses were immediately aware of several characterized .weaknesses 

from the students viewpoint. For example, being conscious_ {as a result of CAE} 

of,a habit of disorganized blackboard usage should help improve my class 

. presentation by forcing a more systematic approach to use of the blackboard. 

Andi most importantly, the presently enrolled students themselves stand to 

immedjately benefit from their own evaluations of the course. 

In both evaluation experiments students added to the question framework 

posed by the colleague. This, as expected, allowed a more personal, in-depth 

treatment of the items of particular relevance to each particular course inter­

view. The students, when prompted by a question, were often stimulated to cover. 

a problem that was only slightly related to the given question, but was .of 

significant importance to that class society. 
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In both instances; the colleague was able. to generate a significant degree 

of student activism. The students did openly discuss the merits of the 

instructor and course with each other (and the colleague) as the evaluation 

proceeded. ·Thus, a new learning experience via thediscussion process was offered 

to the student. On various points the discussants found themselves in disagree­

ment, but were able to arrive, with the colleague's guidance, at a concensus of 

evaluation. As this discussion (and accompanying student involvement) 'progressed, 

the colleague, while identifying the concensus, also noted the entire spectrum 

of positive and negative remarks 'if they appeared .Potentially us~ful for the 

·later de-briefing session. 

A previously unexpected benefit of the use of CAE was that students are 

treated as individuals and ·not simply part of a numerical array. The traditional ,,. . 

course evaluation via formal questionnaire presents an upset or frustrated 
• I 

student as a number, a situation that does little to-help the instructor or the 

student. The info·rmal verbal discussion of the, CAE did allow all students to • 

· speak out in the manner they wished. Then, the class discussion of these points 
' ' 

I 

helped to point out to both the students a,nd instructor where improvements could 

be made by each person. This should result in a more thoughtful and analytical 

appr~ach by the ,student to the fornia 1 course eva 1 ua ti on at . the end of the 

semester. 

One final, and unexpected_point, was that after the use of CAE the students 

.seemed to understand that, as instructors, we were making a deliberate attempt 

to improve our teaching. CAE is or should be an ~ntirely. vo·luntary- process. In 

formal questionnaire evaluation the student evidently feels that the computer or 

calculator will do the grading work- and the instructor will simply p·assively 
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"read" the results. l-lowever, in the CAE process, the instructor is "leaving him­

self wide open", an, overt voluntary commitment based on active instructor interest 

and concern that appeared to generate accompanying student interest and concern. 

Final Thoughts 

. Colleague Aided Evaluation calls for a personal, active involvement by the · 

instructor in the process of course eva1 uation. This commitment, as well as 

the immediate benefits available to the present students, generates student 

involvement on an educational ,level • The co 11 eague, who can approach the course 

evaluation informally, yet professionally, c~n help maintain "the eval uatioh at 

that level. 

Finally, CAE, as I perceive it to ber \~ill be best used in conjunction with 

a formal course evaluation in the traditional post-course sequence. The 

informality of CAE when used as ft supplement to formal course evaluation is an 

appealing and productive attribute. However, without the rigor of a formal 

course evaluation, this informality, and early timing of evaluation, might negate 

the total information gathering and total instruction improvement sought in 

all forms of course-curriculum eva 1 uation. · 


