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- TWO TEACHING EXPERIMENTS-~-EVALUATION AND INTEREST

By

*
Ken) Casavant
L

It has 1ong beén my feeling that a combination teaching gnd
extension position can have a synergistic effect oﬁ the performance of
the écademic person. The purpose of this paper is to briefly share with
you the results of two experiments that arose from exposure to both the
classroom teaching and ex tended education environment. The first of
these experiments presents an innovation in instructor evaluation 1've
named Colleague Aided Evaluatidn (referred to as CAE). The second

-experiment deals with a case study developed for a particu?ar management-
trainee workshop with retail fertilizer firms. This case study utilizes

the oldest profession on earth to cause imaginative interest. Let's

”first look at instructor e?a]uatian by the use of Colleague Aided
Evaluat1on

Students have been cowmonly suggested as the most 1ogicq? and
'reasonable evaluators of our professional teaching process. Since
instruction should be directed toward the student, it does appear consistent
to maintain thét those students are the most logical examiners of our
‘teaching product. At the same time, it is an established fact that

professional evaluation by administrators and colleagues can and has

" - ; )
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become a part of the professidna] awakds system. This is probably asvit
‘should be. By-combining these evaluators (student and colleague) in one
experience of Colleague Aided Evaluation it appears we can offer signifi-
cant improvement in the concept of instruction evaluation.

Colleague Aided Evaluation was designed to be a supplement to our
traditional course evaluation endeavors, which have developed into formal,
straightforkard, computer questionnaires. These traditional evaluation
forms supposedly have always asked the correct questions. However, the
"ciré]e the number" or "mark the appropriate space" techniques have often
appeared cold and'impersona1 to the students. Students must be allowed
to gain from, as well as actively participate in, course evaluation if we
as instructorsyexpect their full invo]?emenf. CAE at approximately mid
semester does offer that opportunity.

Colleague Aided Evaluation was developed and tested, on a recip-
rocal basis, by a'departmental colleague, Ken Duft, and myself last
semester at Washington State University.

The mechanics of CAE are not complicated. Prior to colleague
c]ass viéitation'we briefly discussed the class "society" and any problems
the instructor expected. Then the colleague came into the class unannounced,
and took over the class for a 20-30 minute,perﬁod.> He stated why he was
there, and asked general questions to guidelthe diécUssion, noting both |
positive and negative reactions as he proceeded. After the period we then

dissected his notes in a half-hour pericd, using a debriefing situation
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where the instructor asked questions.on expected\prob]em areas.

These brief tests of Colleague Aided Evaluation produced most.of
thévbenefits expected. First of all, we, as instructors were made
immediately aware of some bothérsome mannerisms from the students view-
point. And very importéntly, the presently enrolled students stood to
benefit now from their own evaluations of the course and not only students
“in a later term as is the normal case. |

In both instances, the colleague was able to generate high student
activism. This activism seemed to be brought about by the‘opporiunity
for the studeﬁt to personally gain from the evaluation. The student's
chance to personally state-his feeling, rather than "mark the. spaces,”
caused the students to be mo}e active, qui?e complete, and even fairly
logical in their evaluations. CAE appeared to generate more involvement
by allowing any frustrations or hangups, real or imagined, to be identified
when some benefit to both studént and instructor could be realized.

Thfs student activism resulted in the studehts' openly discussing
with each other the merits 6f the instructor and course. They sometimes
~disagreed with éach other but were able to arri?e at, with the colleague's
guidanée, a consensus opinion. Thus a neW'1earning experience}for ?he
student was offered via the discuséiqn process.. |

Another benefit was that the use of a colleague allowed the parti-
* cular classroom society to be examined. The colleague, in these ekperimentss

started with aAspecific question framework, but followed the dialogue of
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the student evaluators. The.students, when prompted by a question, were
often stfmu1ated to cover a problem only slightly related to the given ,.
question but of tremendous importance to that class énvirgnment. This
allowed a more personal, in-depth treatment of the significant items.

One final and unexpected point was that after the use of CAE,
fhe students seemed to understand that, as ihétructors, we were making a
deTiberaté attempt to improve our teaching. Because CAE is or should be
an entire}y‘vo1untary process the instrdctor is "Teaving himself wide
open." iYet, this voluntary commitment based on active instructor interest
and coﬁcern appeared»to generate accompaﬁying student interest and concern.

Let me summarize by saying that CAE, as I perceive it, should be
used as a supplement to our.traditiohal post-course evaluation. The
“informality of CAE is appealing, but without the rigor of a formal evalu-
ation pro;eSs, the total information gathering and instruction improvement
socught in all forms of course-curriculum evaluation might be Tost.

A more complete discussion of the Co]]eaéue Aided Evaluation

technique has been published in the Journal of the Natjonal Association

of Colléges and Teachers of Agriculture, (NACTA Journal), in June, 1972

(See attached).

Experiment in Maintaining Interest

The second experiment fits more in the realm of extended education.
This was the use of rather specific case study materials in order to gener-

ate, maintain, and increase participant interest in a management training



seminar situation.

Last year Ken Dth»was asked, on a consultant basis, to conduct a
- series of management training seminars for a major West Coast oil company. »
1 was retained to éssist him in the development and conduct of these
, semihars;

'Prior to.thé series of two-day seminars, Ken and I made a series
of half-day visits to many of thé local ferti]izér outlets whose managers.
would be attending the seminar. As we visited with the managers, we noted
the various problems that werefspecific to the industries and to each
individual out1et.- Ken then.developed a case study series on a typi¢a1
| retail fertilizer outlet, uti1izingvthe firm characferistics and managerial

problems identified in the field visits. )

The normal ex%ension workshop format was used. An introductory
evening meeting, a full day of meetins, a brief dinner meeting, énd a
somewhat abbreviated_secondrday.‘ But this schedule has aTways had one
problem. The evening of the first day has'been typically an evening where
ﬁhe partiéipant; in the workshops enjoy themselves while away from-home.
This commonly results in little or no onk being done that evening.
Secondly, i; often results in low and 1ackadgiéica] attendance in the
morning, or such blatant hangovers that attendanée is u;e?ess.
‘ h To combat this, we decided to develop a case study that would
“interest them sufficientiy to keep them working part of that evening. We

hoped the case study would allow them to use some of'the management tools

covered during the day's discusSibn as well as keep the participants from
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partying all night.

The management consu]tant case study I generated -and response was -
VA

'such it has been copyrlghted was entltied ”Mrs Tilly's Hotel for

. S1ng]e C.“ls (See attached) The case study was, as you wou]d probab}y

expect, a management study of a house of prost1tut1on The study incor-
porated many'of the prob]ems that the fertilizer managers themselves were
having in their own operationé. A profit-loss statement for the Hotel

was developed; a break even ana]ysissxexcessdcapacity\and demand identi-

|

fication problems, etc., were all part of the problem set.

-

1The’case study itse1f consisted of a description of Mr. Tilly's

/Hotel,for Single Girls, the prublems that Mrs. Tilly Tuijpé, tne proprietor,

was having, and the induetny in which sne operated. She handled three
distinct prodnct 1fnes referrédzto\by Tilly and her accountant as the simple
jumb,’the delune treatment, and a turn ardund.~ Descriptibnsﬁof these
three items and their varying margtnsvas well as sales and'expenseé for
each product were shown in the accompanying prof1t and 1oss statement

5

Monthly sa]es by product line were allowed to vary so as to approx1mate_

the product sa]es of the fertilizer managers themselves.

Some of the various problems incorporated in Tilly's Hotel for

Single Girls, that were correlated with real world prob]ems,Were’some of

the following. (1) Fertilizer managers commonly had trouble getttng back

'thefr~equipment when they lent it to other managers. Given this, we found
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that when Tilly practiced rotation of girls with other hbte]s”;o génerate

‘(ponsumer interest, as she usually does, she found that one or two of the

different houses in the area were quite reluctant and slow in returning
the gir]slas pkompt1y,as_theygshou1d. (2) Tiiiyrwas also unsure of how
deep her ﬁarket penetration was. Although she khew her competitqfs,_and
somevéharaéteristics of the market, she was unsure of how she stood in the
tdtal market. (3) Credit problems, commoniy faced by the,fertiljzér
manager, were also incokborated into the Hotel‘fbr Single Girls probiem.
Although granting credit was not normal, for several reasons Tilly was
starting fo consider it. She did ﬁave some very regular customers, so
regularrshe khew theik home phone numbers. This did provide a sort bf

legal or cautionary note to credit granting. Secondly, she was finding

~ that her sales were decreasing t?emendously toward the end of the month,

and particu]arly the sales of the ‘deluxe treatment, her high-margin item.

So, this was incorporated into the problem. (4) Several rumors Tilly

‘héd heard in her last visit to the industry sales meetings in Reno

suggested changes were coming. First of all, it appeared a significant
technology, that of water beds, had been introduced, genérating'a competi-
tive'edge for those with this appealing innovation. Secondly, different

forms of advertising and promotion were being used in the trade; for

- instance, field trips by the girls down to the 10ca1 ﬁoo] nall to buy a

stiék of QQm. Thirdly, a group of customers had startéd banding together

as a bargaining group and demanding a bid bripe from the various houses
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in the area; the 1dwest'per\unit bid got the trade of a]l;the customers.

(You can easily see. the corollary here in the fertilizer tradeewheh four

7 or fiye'farmers’get tbgether and say to the different'fertilizer,retaiﬁers

in the area, "B1d on all our busaness or none. “)

G1ven these and other character1st1cs that were presented in the

-

_case study, the challenge to the seminar part1c1pants was that Tilly

1 Tulips had reached the po1nt of concern where she had dec1ded to‘h1re a

teamhof management specia]ists' 'The seminar‘participants were these
consu]tants The problem set forced them to (1) use many of the tools we
ta]ked about that day, (2) extend these ‘tools-to new prob]ems, and

(3) present a summary of thelr analys1s of T111y 5 prob]ems‘

The results of th1s use of an 1nterest1ng “case study" were highly

. satisfactory As Ken and I v1s1ted the various part1c1pant teams that

evening, it was evident they were frankly enJoy1ng the case study, and

© were work1ng hard. And, in truth they were being very 1maginat1ve and
~ colorful in their descr1pt10ns. ;The resu]t? Next morning we had comp]ete

attendance and we had such enthusiasm\during thatvfirstvhour‘and one half

of'feporting on the case studies_that(it carried on throughout the day.

In the final hour of this seminar we asked for response and evaluation.

They, in‘unison, commented that "Ti]Ty's.HoteT for Siug1e7Girls;" and the-

imagination necessary in-discussing and answering the problems posed by

Tilly, had been of great help in learning how to brihgvana]ytjcal tools



-9 -

to bear on some of their real problems.

So on behalf of my colleague, Ken Duft. myself, and Mrs. Tilly

- Tulips, I want to thank you for your attention.



MANAGEMENT CONSULTANT CASE STUDY

{ISs TILLY'S)HOTEL FOR SINGﬁE GIRLS

MISS TILLY'S HOTEL FOR SINGLE GIRLS operates in the oldest'industry known
‘tb mankind, that’of a house of prostitution. Tilly Tulip$ is the sole owner-
operator o£ the House~énd has been in\business at her present location for
sixteen;years, and in the trade for 32 years. The firm is located on the
outskirts of a semi rural-urban town of 14,000 population, surroun&ed by é gfowing
and prospérous agriculturél area in the Pacific Northwest. Her market area has |
been traditionally a radius of about 50-75 miles, but for varioué:reasons,~azno-
ticeable recent increase in thé d£stance traveled By cuStoﬁers has been 1dentified.
Customers, as is traditional in the House of Ill-Repute business, usually come-to the
Hotel to obtain the desired products. Thus, lécation of the firm becomes more
imporﬁant thaﬁ the traditional management problem of obtaining the lowest trans-
portation rates for product éhipmeht."However, Tilly has beéome someﬁhat of an
institution in the‘area; She enjoys the people, environment, and location of
her present busin;ss and, therefore, has decide& to stay in the community until
she retires. | | | |

A brief statemenc_pf Tilly's profit and 1oss in the last year is attached.
Notice that she handles three distinct‘produc; lines; referred to by'Tilly and
her accountant as the "simple jump”, the "deluxe treatment”, and a "turn-around” .
A turﬁfaéound consists of those people wio come to the House to have a cocktail,
pizza, and iook around. If they don't buy\éither the simple jump or deluxe treat-
ment, their'sales are entered in the purn-around pro&uct line. Sales, expenéesgiand
‘varyingbmargins for each product are shown in the Profit and Loss Statement.

~ Honthly sales by product line vary only little from month to month, althéugh late .

e

Copyright Ken Casavant - 1972
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in each month the amount of deluxe treatment sales decreases and the_amqunt of .
simple jumps and turn-arounds increase. It is the;feeling of Tilly and her help
' that lack of customer capital and/or restrictive cfediﬁ arrangements causes this
intra-monthl& variation, The product tﬁat Tilly sells depends heavily on theAhelp
she has}availaBle. The "girls", as they are referred to in the trade, uéually
‘move from Hotel to Hotél over the year. Tilly has ma&e arraﬁgements with the.
maﬁagers‘of the Winnemuca Cat Alley, thé Huétaug Ranch at Reno, andvtbe Orofino
End of the Roéd, to rotate personnel onva 4-month basis.. This rotatién has become
a npfmal part of the employment position for the girls and is accepted by both
manageﬁentvand 1abpr becaﬁse-it has been established that this rotation inéreasés
or rekindlés the interest‘of the area customers. In this understanding among the
House managers is the ability to "share" or rent” extfa equipment (girls) in timeé
of low or seasonal demand at omne ﬁouse, e.gi coﬁvention in town, if such need shoqld‘
ever arise. However, Tilly has notice& some reluctance and slowness on the part of '
‘one'or.tﬁo of the managers to return the girls as ﬁrompﬁly as they could, a factor
that is causing Tilly some concern. ,‘ _
'Tilly's.Hotel for Single Girls operates out of a Zo—year-old frame bﬁilding
that is suffiéiently large enough to serve as living_qﬁérters for the giris as
well as a place of Businesg. The service capacity of thé_House has been large
'enough in past times to handle the highest demand’énd vélume'of output needed énd,
_ has possibilities of expansion pf'capacity, by utilizing-séverélyadditional base~
ﬁent rooms, if such need were to arise. »Tilly-has.enough contaCts‘with other:
“managers in the busiﬁess to guérantee the availability of more personnel in such
times of increésing demand. However,,;t is expected that both the converéign of the
additional rocms\andvthe aﬁded girls would increase the cost to Tilly 20% over the

ordindry per unit sales costs.-
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During the last year, Tilly estim#ted that her firm controlled 60 percent of
the ;étal volume of sales within her current market. There is one other Houge
in thé area, 10catéd about }2 miles away, that.seilé essentially the same‘quality
.and type of merchandisé offered Ey Tilly's staff. The only other competitors .
~are itinerant streetwalkers who spora&icly hit the éowns work it;as hard and
fast as they can, and then move on. Tilly feels this has only marginal effeci
on.hér establishment's sales, especially since this type of éompetition commonly
éomes inio the area in times of_high deﬁand, e.g. conveﬁtions,-summer fairs, ; 
fertilizer management workshops, etc.

Tilly's(Hotel presently employs an accountant who doubles as an assistant
manager, two cleaning women, a bartender, and a normal setvicé staff of six girls.
In times of\extfaordinary demand, as many as four additional girls éaﬁ be'hired,
.again, subject to the highef costs mentioﬁed abovef |

The granfing of c:edit is ggg-a normal method of'operatidn in the\proétitutioﬁ
firaﬁe. However, two charactefistics of-Tilly's opeiation have caused her to
wonder if a change in this procedure might not be useful.‘ These characteristics
are the pfeviously méntioned decrease in deluke tﬁeatﬁent Buys (t@e high margin
item) at‘the end of the month, and the fact that 60 percent of Tilly's customers
are repeaters and almostb50\percent are regulars (visit the House at least |
twice a month and have been coming to the House for over 2 years).

Iﬁ addition to a credit decision, Tilly has begun to. wonder jus; how much
of the potéﬁﬁial market her firm has. Although she felt she knew most of the
“customers" in;the area a decided shift in age of herhcustomers was occurring,i
a shift that was cauéing her concérn. Hot only &asvthe aveiage agé.increasing,

but fewer deluxe treatment sales were being sold. Both items indicate a change
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in composition df the customer-group that could bring}marketing problems in the
future. Also, although Tilly 8 annual sales have been remaining stable or
slightly increasing, she is beginning to feel she knows 1ittle for sure about the
relative share of thg market captured by her firm. |
Contributing to this feeling of uneasiness about the futufe mafket for her

firm are several rumors tnat Tilly had heard in her last “trip" to the industry
sales meetings_in Reno. First of all, it appears a 81gnificant technology has
been introduced, that of water beds. - It appeatrs that thosg Houses with this
"appealing innovation" dréw more customers, more deluxe treatments, and less
turn-arounds. Secondly, differemnt forms of advertising and promotioh were being
used in the trade, e.g. field trips by the girls down to the 10#&1 pdol hall
to buy a stick of gum;,and'filly wonders if she nay not’héve to consider entering
in various proﬁbtional éctivities. Thirdly, a group of customers have sfar;ed |
to band together as a bargaining group and demand a,"bid“aptice from the various
Housés’in the areé. 4The 1owé§t pef unit bid geté the trade of all the customers.
Fourth, a "gentleman"‘has established himself as a "broker” in the community for
the services Tilly sells. fhus, sone customers who don't want toi§other calling
the girls themselves ufilize this gentlemén's services. Unfortunately, this
_custom applicator (e.g. he provides the girlé)’has been going moée and more tb , 
Tilly's competitors for the product. | |

. Not only have these problems arisen, but Tilly recently discovered that
several of her girls had developed a personality copflict with one of the moéé
regular, influential, and extravagant customers of the Hotel. This cusfomer and
some of his many friends had recently visited Tilly about this "hang up" of

several of the gitls.
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So, although the Miss Tilly's Hotel for Single Giris was sﬁiil a successful
‘and prosperous business, an element of concern as to desired service, market, and |
the future profitability of the firm had arisen in fhe minds of the manager,
. Miss Tilly Tulips. The oldest profession\on earth appears tq have a need for
.a sound f£irm anélysis and market review of a competent team of management

consultants.



Exhibit I

Miss Tilly's Hotel for Single Girls

Income and Expense Statement - 1970

, Item

Sales
Deluxe Treatment
Simple Jump
Turn~Around |

' Sales Total

Costs of Goods Sold

Deluxe Treatment
Simple Jump
Turn~Around

Total Cost of Goods Sold

Gross Margin

-Fixed‘CoSts

Assistant Managers’ Salary
Taxes :

Insurance (Police Pay-Off)
Utilities :

" Repair and Maintenance (Red lights etc.)

Depreciation

Annual Health Certification.

Other expenses

Total Fixed Costs

Variable Costs
Wages ,
Doctor’s Fees
Frilly Clothes
Supplies and Medication’

Total Variable Costs

Totai Operating Costs

- Net Operating Profit

$ 8,000

2,400

4,000

790
2,600
4,200
1,100

__6,000

$ 29,090

$ 17,000

3,600
4,900

42300
$ 29,800
$ 58,890

$102, 300
65,100
18,600

$186,000

$ 51,150
39,060
7,742

$ 97,952

$ 88,048

i

$ 29,158



Problem Set for Miss Tilly's Hotel for Simgle Girls

Tilly Tulips has fiﬁally reached the point of concern about her present

business where she has hired a team of management and marketing spécialists

to conduct a thorough analysis of her exiStihg operation. Your team has been

hired by Ti;iY‘to examine the problems particular to her trade,‘

Tilly expects an answer to each and every question; and you are to be

"prepared to support your answer with facts or logical reasoning. Each team will

‘be asked to repdrt its findings.

1)

2)

- 3)

Conduct a break-even analysis and construct a break-even chart for

" this firm for 1970.

a) What is the break;even point fof the firm.

B)_}If the six girls are now operating at about fheir maximum,
apprpximately.what sales volume is tﬁé maximum capacitj of the
Hotel when fhe four additional girls are hired?

P;epare a credit policy for Tilly's firm which you consider applicable'

to this particulér bﬁsiness; What specific constraintsrﬁould you

suggest for the granting of credit? | |

Tilly has asked for a completé»area review and magket identification.

Cbnét?uct é system;tic approaéh to conducting a market review for

Tilly's trade, inmcluding in this approach the identification and

servicing of key and target customers. In this review provide a

step by step.practical procedﬁre which will allow Iilly.to keep abreast
of her chang;ng market, market share, and customer characteristics.
Don't be afraid to use your managerial expertise and imagination in

e

this task.
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.4) 'Advise Tilli on hoﬁ‘shg should approéch the problems of}‘
a) Sharing'éf Equipment (girls) between Hotel managers -
b) Increasiﬁg average age of her éustomers’ |
c) The néwlﬁechﬁblogj of waterbbeas | |
A"d) Advertising and promotion, aﬂ&/ar public relations
»ej -The customers who are active as é bargaining‘group.

f) The custom applicator who buys'elsewhere.



e : . ' . : kv
Colleague Aided Evaluation (CAE) as an Experiment in Improved Teaching

*
By Ken Casavant

Students have been suggested as the most logical and reasonable evaluators
Qf our professional teaching process and courseacurriculum»dikection.- A. H,
Harrington, noMinee for 'the Ensminger-lnterstéte Qutstanding Teacher Award, re-
cently stated: ..... I woke up to the idea that teachihg is moré
: fitting of subject matter to the use of the student

than a forcing of the student 1nto the mold of the
. subject matter.

Another'nomineeffpf the same award, William J.‘F1ocker, suggests that‘the teacher
has three interdependent functions to perform: fﬁfsty motivation of the student;
second9 provision of a st1mu1at1ng environment for this motivated student; and
thlrd, ‘presentation of the re]evant bodies of information to the students. Both'_
of these teachers stress that 1nstruction shou]d be directed toward the studént
Therefore, it is consistent to maintain that those students are the most 1og1ca1
exam1ners of our teaching product

It is perfectly acceptable to me that effect1veness of 1nstruct1on should
be measured by the student, both as to course content and direction, and as -
fo instructor competence and presentation. At the same time, it is an
’establishe@ fact that prdfessiona1 evaluation by adminfstrators and co]leagﬂes
can and haé become part of the profeésiona] award system. This'ié as it should

' el Howevek, it appears. to me that combining these evaluators {student and

Ass1stant Professor of Agricultural Economics, Mashington State University,
Pullman, Washington. The author wishes to thank Craig Infanger and Ken Duft for
helpfu1 comments, and John Malone for early exploratory discussions.

Repr1nted from The Journal of the Natlonal Association of Col]eges and
Teachers of Agr1cu]ture (NACTA) Vol. XVI, No. 2, June 1972,

3
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f¢olleague)_in one experience can offer significant improvements in the concept _
of instfuction evaluation.: Thisv¢ombination can be attained by a process of
Colleague Aided Evé]dation (referred to as CAE). The purpose of this paper is
to present the concept of Col]eague Aided Evaluation and spécify some of the

potential and realized benefits of this tool.

| Colleague Aided Evaluation |

Colleaéue Aided Eva]uation:was designed to be a supplement to our traditional
course eValuation endeavors.® The traditional st&dent evaluation forms supposedly.
have always asked the correct questions,‘properly éiated, and scientifically
weighted. However, the “"circle the number” or "mark the appropriate space with
the soft lead pencil only" often have appeared "cold" and impersonal to/the;
students and as a result, have encouraged nominal étudént involvement and
| resulted in cursory answering. Even if such polished techniques as the I1linois
Course Evaluation Questionnaire can}provide a check on careless or disinterested
student's response, and throw them out, the fact remains that a chance to
évaluate the coursé with active student involvement has been lost. Students must
be allowed to gain and actively participate in course evaluation if we as 
instructors expect their full involvement. The answer offered by this paper is
the use}bf CAE aﬁ approximately mid-sémester.- CAE consists of a co]]eague of
the course instructor coming into the classroom without prior warning, asking the

instructor to leave, and then evaluating the instructor's performance and course

1These have commonly taken the appearance of formal, straightforward computer
‘questionnaires; some of these are totally objective in approach and others do
provide spaces and intrastructure in an attempt to generate written subjective
analyses. - ‘
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direction by direct discussidn with the class. Then, in an informal session,
the col]eague and instructor will go over the notes, previous dialogue, etc., at
" the soonest possible opportunity. The use of the colieague as the interviewer
rather than the instructor himself, makes possible student anonym1ty, and should

increase the openness and usefuliess of such dialogue and the resultant notes.

Potent1a1 Benef1ts

\ Aﬂthough the mechanics of CAE may vary, expected benef1ts can be identified.

The primary benefit of this evaluation 15‘1mproved 1nstruct1on for the student
~ and most importantly, immediate1y (in thfé present term). By discussing the
.instruqtion infofmally ina étudentéco]1eégue»énvironment at mid-term any
specific problem areaé of mannerisms,‘content inconsistencies, techniqﬁes of
delivery, etc., can be identified somewhat—earlier in the cohrse;} E]imination
of such problems through the rest of the semester might well "save" a course
for many of the students presently enro]]ed. As well as allowing the students
themselves to benefit from their own eva]uation of the course, and not only
ggngg_1ater Students, CAE should generate more invoTVement in the course itse]fv
by allowing any frdstkations, real 6r imagined' to be openly stated at a time
when some benefit (student and 1nstructor) m1ght be rea11zed 4

The use of CAE may well cover b11nd spots in the traditional end-of—course
eva1uat10n. In particular, it could be expected that the trad1t1ona1 evaluat1on
would be heav11y weighted by c1rcumstances occurring in the last one-ha]f of
~ the course just as the informal CAE is we1ghted in favor of the f1rst one—ha]f

Another expected characteristic of-CAE 1s-that the colleague eva]uator
‘should gencrate more student act1v1sm than the "sheet with spaces to mark." |

The chance, “and respons1b111ty, to persona11y state their fee11ngs shou]d cause
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students to be more active, more logical, and more complete in evaluation.

In addition, the use of a col]eague a11ows'the’particular‘ﬁroblems of each
unique c1éssroom society to be examined. The co]league,valthough armed with a
specific questidn.framework, can floW-Qith the diaiogue of the student evaTuétors,

thus identifying bothersome items particu]ar to "society characterfstics" of
that indiyidual class, i.e., a textbook that is too complicated to aid in
\understanding the lectures. »

| Finally, it is expected that the results of the CAE can be compared with
ihe traditional course evaluation at the end of the term. Since CAE'is being
suggested only as a supplement to end-of-term writfen course.evaluation, the
instructor can evaluate himself as to improvemeni énd”progress over the term,
something we instructors too seldom bother to do. |

Application of CAE

o ‘Co]]eague Aided Evaluation was tested this semester by a departmental
colleague and myself, on a reciprocal basis. The éo11eague was asked to enter
»iny unannounced,and take over the class for the last 20-30 minutes of a class
peribd. DUring that time the coileague then briefly stated why he was there,
and that the discuésidn was to be totally informal with reported comments fo be
}completely anonymous. He then asked general questioné to initiate and gﬁide the
discussion,/noting both positive and negative reactions as the convérsation.
proceeded, but a11owing the students to pursde their owh argas«of interest.v
Some items covered in this CAE trial run were class presentation, subjéct‘
COVérage and direction, reliance 07 text, examinations, delivery teChn%que,
© mannerisms. Uﬁon finishing the period he (colleague) and I (instructor) then

thorough]y dissected his notes in a half‘hour period. Not'dnly were his notes
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covered, but a de-briefing situation was utilized where I, as the instructor,
asked him about specific questlons which the pr1or class environment and my
personal fee11ngs indicated m1ght be problem areas.

I also V1s1ted my colleague's class serving as his colleague eva1uator, |
utilizing the same mechanical format described above. In this case we also
briefly discu;sed, prior to the'CAE? certain techoical poihts of instruction
and’course mechanics that the iostructor felt might be troubling the students.
This pre-evaluating preparation resulted in the second de-briefing session
being more complete and useful. A]though we conducted this CAE test on a
reciprocal basis, other combinations of col]eagueéinstructors could be utilized,
' e.g., chairman-faculty, faculty-faculty, etc.

Results of Experiment

The brief test, on a reciprocal basis, of Colleague Aided Evaluation
produced most of the expected'benefits out]ined above. First,'the‘instructors of
these two courses were immediately aware of several characterized weaknesses
from the students viewpoiht. For example, being conscious (as a result of CAE)
'of‘a habit of disorganized blackboard usage_shou]d helo improve my class
.presentatioo by forcing a more systematic approach to use of the blackboard.
And, most importantly, the presently enrolled students themselves stand to

immediately benefit from their own evafoatiohs of the course.

'InAboth evaluation experiments students added to the question fkamework
posed by the colleague. This, as expected, allowed a more personal, in-depth
treatment of the items of particular relevance to each particular course inter-
view. The students, when prompted by a question, were often stimulated to cover
a‘pfoblemlthat vas only slightly related to the given question, but was-of

s{gnificant importance to that class socfety.
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In bbth instances, the colleague was able to generate.a,significant degree -
of student activism. The students did openly discuss the merits of the -
instructor and course with each other (and the co]]éague) as the evaluation |
proceede¢. Thus,,a new learning experienéé via fheﬁdiscussion process was offered
to the studént. On various points'the diééassantS'found themsélves.in disagree~
ment, but were able to arri\(e's with the c011eague’siguidance,»at a concensus of
evaluation. As this discussion (and accombanying student'involvement)\progreséed,
* the colleague, while identifying.the concenéus, also noted thé entire spectrdm :
of positive and negative remarks if they appeared:potentia11y useful for the
later de?briéfing sessibﬁ. |
A previously unexpgcted»bénefit of ihe use of CAE was that students are

tréatéd éé individua]svand'qot simply part of a numerical ar}ay. The traditional
course eVa]uation via formal questionnaire presents an upset or frustrated
student as a nuﬁber, a\éituatioa;that'does little to.help the instructor or the
student. The informal verbal discussion of the CAE did allow all students to -
‘speak out in the mannér they szhed. Then, the class discussion of these points
hélped to point out to both the studenté'and instructor where ihproVements could
be made by each person; This shOuld‘result in\a more thoughtfui and analytical
~ approach by the}stu&ént to the formél course evaluation §t~the end pf'the
semester. - | | |

- One final, and unexpéctedlpoiﬁt, was that after the use of CAE the étudents

seemed to understand that; as‘instrucfors, We>were makihgrd'delibérate‘attempt<

 to imprové our teaéhing. CAE}is or shouid be an éntirely'voluntary‘process.‘ In
formalkquestionnaire evaluation the student evidently feels that the Cbmputer or

~calculator will do the grading work and the instructor will simply passively
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"read" the,results.’ However, in the CAE process, the instructor is “1éaving him-
self‘wide open", an\overf'voluntaryvcommitment’based on activejinstructor-interest
and concern that appeared to generate accompanying student interest and concern.

Final Thoughts

- Colleague Aided Evaluation calls for a personal, active involyement'by the -
instructor in the process of course eva1uation. Thisvcommitment; as well as
the immediate benefits available fo the preéentlstUQents, generates student
invo]vement‘on an educational ]evé]. The colleagué, who can approach the course
evaluation informally, yet profeésiona11y9 can help maintainithe evaluation at
that level. ' | | | |

'Fina]]¥9 CAE, as I perceive it to be, will be best used in conjunétion with
a formal course evaluation ip the traditional post-course sequence. The‘
informality of CAE when used as a supplement to formal cburse evaluation is an
' appeé1ing and productive attribute. 'However; withdut the rigor of a formal
course evaluation, this informality, and eérly timing of evaluation, might negate
the total information gathering and total instruction improvement sought in

all forms of course-curriculum evaluation.



