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In a recent article in the American Journal of Agricultural

Economics, Manderscheid suggested several guidelines for curriculum _

 changes.

In particular, he suggested that curricular change is a

dynamic process which requires efforts to monitor developments both in

the discipline and in supporting and complementary disciplines and re-

.quires an integration of individually planned instructional activities

into a systematic whole.

In addition, he hypothesized that ''curricula

are often based on teaching rather than learning objectives."

This paper reports on the process employed in developing a

competency-based undergraduate curriculum in the Department of Agri-

cultural Economics, University of Kentucky.

similar to the framework suggested by Manderscheid.

The methodology used is

While applying

competency-based instructional techniques to academic programs in higher

education is not new, use of these techniques in our profession is some-

what more unique.
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hto-identify_desired outcomes of_an educational:process'(vis—a-vis'

.experiences) and to'certify these on'the basis of demonstrated behavior .

'(O'Connell and" Moomaw) ; The department chose thls approach for it was
g felt greater welght should be glven to the student's 1earn1ng needs and

‘obJectlves v1s~a—V1s faculty‘teachlng interests and obJectlves;.

A competency _based approach was also chosen in view of the era
of accountablllty 1nto wh1ch higher educatlon seems to be mOV1ng It

is likely that,fundlng sources, especially state leglslatures; will

'increaSingly'look upon the ability‘of an institution of higher education

to produce a product:which is_employable; socially useful, and productive.

In addition, students today appear to be demanding more a priori infor-

" mation on what they can'expeCt'"to learn" from a course or program of

studyvor on the application which can be made from their training program.

dWill'conSUmer concerns such as "truth in labeling" be applied to areas

- of ‘higher education such as course descriptions and objectives?

fInraddition to the need for a competenCy#based'cnrriculum, some

addltlonal factors prompted the department to conduct a comprehen51ve
* review of its undergraduate program Foremost was the fact that such

a review of the total program was long overdue ~Courses had'been added

over the years primarily on an individual basis and with little attention

 Lyost. adaptations of competency- _based programs in higher education

~ have involved developing multi-media, self-paced courses as a substitute
.-for the formal classroom. Our interest is limited to designing. learning

obJectlves on a competency-basis for formal classroom courses, yet sup--



dévotéd to appraising'théir relationéhip with dthéf éourses, to fhe
tqtél éurriculuﬁ, or to educational needs. For the‘moét part, the
‘jstru§ture of the turricﬁlum_did‘not lend itselfvto an»intégrated'program
 of insfructionél acfivities. Second, ﬁhe Coilege'Of,Agriculturé had o
o recently adopted é’new‘curricdlum whi¢h“alloWs depaftments greater;
flgiibility to devéibp'curricuia and progfa@,options than pérmitted _‘
under the‘breviOus college curriculun. |
AﬂFinaliy,.severalféxternal dévelopﬁeﬁts which.affectvthe market
for gfaduates~énd the currency of‘curriéula'hadvbecbme.apparent. _Theée
ihclﬁde: | T | | | ‘ |
1. >Phenomena1 expansion of wqrid,mafketing
“and trade which‘agricultuféfhas experienced
in recent,years;-éndfresﬁltantvdemand, suppiy,
:andﬁﬁficé imblicatioﬁéjk' |
2. Stru?tural'chaﬁges in férmiﬁg, agricultufal
'iﬁdustries, and.rurél America. 
3. incpeased ébngefn'overiénvironmental iésueﬁ, :
and*alibcationvand ﬁtilization of finité
fnafural:resqurces.' |
4. fhé épparent.lack:of real understanding of
agriculture by thé general pubiic:ahd by
deciﬁion makers - especialiynthose.inié'
~ position to influence agriCUitUral‘and.ruralA'

- policy.



'5. 'Redueed pereentages'of atddents in colleges
of agrlculture who come from farm backgrounda
f!6;' Increased act1v1sm in areas of consumer 1nterests
These-faetors 1mp1y changes regarding.the nature,of demand for
agricultural economics graduates and the‘types of training'mhich they
should'receive; Theyealso have implicationS‘for the serviee rolehof-an

»agrieultural’eeOnOmies department in the'total‘UniverSity.'
PROCEDURES

| MajorpGuidelineJ

| vSince developing’avcompetency—basedrourricnlum represented?a’
Sigﬁifieant change in‘direction,bthe department,opted for a oomprehensiVe
: reviewvofbtheventire undergraduate‘programyand'in a mannerxto;be ine
»dependent of,the previoua curricu1um, ‘To heip'assure this,:the primary
gu1de11ne establlshed for the review was that the department would
r’conduct the reV1ew as though a totally new. program was belng de51gned
1and that no current program ex1sted - rather than de51gn1ng it around
;ex1st1ng.courses program optlons, and resources. Thus no ex1st1ng
'course would be contlnued in the new. currlculum unless deemed an‘es;

sential part of it by the review process.

h‘Qrganizational.Structnre
Overall respon51b111ty for conducting and coordlnatlng the reV1ew
was vested in the department's undergraduate program commlttee The;

committee was.composed of five faculty-members;andvofmone student



,repreSéﬁtativé-electédibthhe uﬁdérgraduate»Agribﬁsiness Club.' While
 the committee maintained,overall contrpl and responsibility, major
tasks:were assigned to'three'subcommittees fépresenting tl)’Marketing
_and Agribusiness, (2)7Farm.Manageant and PrbduCtionvEconomics, and

(3) Natura1 Resoﬁrcés andvRural Development.' Several faétbrs proﬁpted
identifiéatiOn of these.three subcommittees. Foreﬁost was‘the'fact that -
studeﬂt outputs tend to”falliwithin theée afeas. -Nearly all faculty
membérs (fesearch, teaéhing,'exténsion).yere éssigned to and involved in
the.erk-6f one~of these subcommittees. Such ”érass roots' involvement
ofvthe'faquity-appears to have been a‘criticallfactor in subsequent
Aacceptance of the reﬁised program by tﬁe-department.

In order to profit from experiéncevgained'invdeveloping
ﬁndeigraduate training programs_in agricultural economicé on other
ca@puses, representatives of the departméhf Viéitéd fourvother égricultur-
Aal.economics depaftments. An effort was made du?ing these visité to
develop an understanding of the:struCture, philqsophy, and orientatibn
of:their ﬁndefgraduate_programs; and to deriVe useful inSights and i&eas
which might bevincorporéted into Kentucky's prdgram. The four deparf-
 ments‘yisited'were,sélected fér varioUs'reasonélincluding size and |
chaﬁge in size of;uﬁdergraduaté prdgram, recent organizationéi changé,.
emphasis giﬁen to undergfaduate training, and geographic balance.‘

In,éddition to visits to other campuses, a broader insight on.

- the éfrugture bf undergraduate édueation‘in the United States and
'Canada wasvobfainedbthrough a mail survey ofvagriculfUral‘economics

départments in nearly 80 public institutions of higher education.



- Developmentai Phase'

Student Learning Needs. The most crltlcal and tlme consumlng
:step 1n the developmental phase was 1dent1fy1ng and preparlng a set of
" learnings, competenc1e5; and skills needed by graduates. Such a step-
Seemed:ajlogiealvstarting point in‘developing aacompetenoy—baaeddcur_
rioulum:and Wasideaigned to serve as the basis:for identifying‘coursesi
»needed'in the:currioulum.behis phase iDVOlVed'obtaiDing.information.
: and‘ideas from several different groupe. | |

;_ Employers were surveyed regardlng job t1t1es, descrlptlons,

dutles, and overall tralnlng needs of B. s, graduates in agrlculturall
,»economlcs whom they hire. Spec1flca11y, guldance was sought in determdn-
ing those areas of'tralnlng'in'which‘graduateS“arebtypioallyfadequately
prepared,-and‘those usually.found'to be lacking in persons interviewed

or hired. Recent graduates of the department were -also surveyed re-

‘__gardlng the1r Job tltles, descrlptlons, dutles, and overall ‘types of

tralnlngvneeded to perform‘thelr_Jobs.. Based upon the1r job experlenoes;‘
‘they were‘asked to help;identifyvareas.of training which'should'have
kheen.provided in,their B.S.»programs‘but which were.inadequately'treated,,
MaJor respon51b111ty 1n thls ‘phase was assumed by the departmental faculty;
| 'both 1n a551m11at1ng data from employers and former students and in 1dent1—
"fylng the typevof tralnlng needed to provide the atudent with a sound
‘-academic programv | | | | |
Involvement of employers and former students prov1ded a most
useful 1nformat10n<source | Further, it is a source whlch the department

hopes to contlnue relylng upon for as Dale Butz stated '"Toovoften .



' profeseore, departhent heads,.or othere aseume that they know best what
"ehouid'be in‘the ourricolumiand how it shouid be presented, withodt. |
,bothering.to“research'the'merket.v.'.‘I'belieVetthat mdst'agribusiness
: economists ahd“executives'wouid be‘willing to‘adViSe on training‘needs
'if they were asked‘to do so. " French also stated at the- same session
'that "we (colleges and agrlbu51ness) need to get together on training

.and.recru1t1ng."

' Course Proposals; DeeeriptlonsﬁofvStudent leerning and-trainihgb
neede were'developed by each eubcommittee,'bThese1Were.assessed to de;]
'1_termine whether the traihing'could be provided within the depertment or
wooid‘require‘treinihg'in‘other depertmenté., Attentionewas'aiso_given

~ to the_level of learning heeded’iﬁ some'topical areas ueingiBloom's
itexohomy;u For those iearnings which'feli within'the department*s'aree
'_of teachlng respon51b111ty, potentlal courses were 1dent1f1ed by grouplng _
,those 1earn1ngs whlcn could loglcally comprlse e common - set to be prOV1ded
‘,idwlth;n a given course;_ These potential courses were of varylng size
ranging from;one'to_three_semester credlts;v Top1ca1 outllnes and broad
‘}couree objectives,were orepared.' Where_;earnlngs'were to,be prov1ded__
v through courses in other.deoartments, their offerings werevassessed_to
~determine the eXtent to which desired 1earhings could be provided by
existing‘coorsesi_.whéﬁ'héoessary, new course_propoeéis_weré disoussed_;
,or‘developed‘in‘coooeratioh with.relevaht departments.

Program Options., The next step was idéntification of poteﬁtial'

program:optioné within the egriCultural economics major. Identification

:ofvthese options5 and their content, waégetrongifmrhfioenCed‘by the



surveys and dlscu551ons w1th employers and by other 1nformat10n gathered
wby the department : Program optlons were deflned with suff1c1ent spec1-
'f-f1c1ty to reflect mean1ngfu1 categories of JObS, yet were broad enoughu
to permlt the student some. alternatlve employment Opportunltles across_
options.. Courses_consldered essentialyto provide the needed training
's_werefspecified:underheach'option;’

’vCritique-and ApprOval Of Prop05ed Curricuium.~ Upon COmpletion

of the 1n1t1a1 set of course proposals and program optlons, an 1n1t1a1'
“draft reflectlng the proposed structure of the rev1sed undergraduate
Currrculum was*developed. Thlsbwas presented for critique both in
‘_tWritten,forn»and orailyvto.the department'facuity, other,departnents on
1aCampus which might be affected:bj the‘revision,:employers, and'former
and current gfudents, j{n#addition,-three agriculturalveconomists were
inuited:to compus for the purpose ofvmeetdng uithithe.committee;and‘Iater .
| udth.the department’fatulty‘to critique‘the»proposedAprogram; Asvnoted:‘.
~later thlS was one of ‘the most productlve steps in the review process.
Concurrent with cr1t1que of the proposed currlculum, the com-‘
m1ttee began balanc1ng the opt1ma1 model of courses and program optlons Hlf

e w1th 1mmedlate and long- run resource ava11ab111ty ‘ Essentlally, thrs

"_ 1nVo1ved determlnlng avallablllty of faculty to staff the proposed'set

of courses, extent to which other departments would cooperate in'course
changes;»and extent to which space andvequipment_would be available
*when‘and'where needed. Two steps;were»taken in those cases where more.

courses: were proposed in an area than could be offered by existing



 faculty resoufces. ?irst ‘a determinétion‘was made‘és,to Which‘courses
pcould be comblned while still meetlng learnlng needs "~ Where cOmbinatien
"was not p0551b1e, an effort was made to prlorltlze courses and 1earn1ngs,
:and-thus determlne which learnings mgst remain unmet due to current
resource limits. |
'Informdtien gainedfduriﬁg,critdque'ef the initial draft‘ofd
prdposals, plustouteome of efforts te.édjust the bptimal.medel to‘avail-p
~ able fesources; served‘ds major'ingredients,in-preparing a eecond draft
ef;proposals;.‘This second dfaft was ptesented to the department faculty
for‘respbnse‘and-apprOVai. Ensuing faculty discussion coupled with in-
formation solicited from the faculty regardiﬁg‘courses which_they'would_
~ be ihterested in‘teaéhing,-permitted‘the faculty'to_offer their.apprOVal
with full knowledge of 11ke1y demands on thelr time resultlng from im-
"plementatlon of the rev1sed program. .
At this p01nt the departmental faculty approved the overall
‘structure and‘future direction of the curricvlum;‘ Approval'waS»made
. with the undefstanding that not all facets of the curriculum would be
: 1mplemented 1mmed1ate1y, but that approval was being glven to:a long—
- range planning model for the department s undergraduate currlculum
| Following approval by the departmental faculty the revised
progrém requiredkapproval by the eollege_and university. This‘precess
was made easier because of cooperation apd‘support of the review‘by
administrators at all levels in the university. Witﬁout‘this support
andICOOperdtion, the appfoval process would most likely have been:e‘

more laborious procedure.
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 The apbrovél pfocgss was also simpiifiéd bf‘confact with othef’
_deparfmeﬁts‘and colleges withiﬁ fhéfUniversity‘in which'a‘poteht131  “
'conflict cpuld’arisé. ‘This enabled most conflicts éoncefﬁing spécific
" courses, subject matter areés;‘andrintereét.in offering‘particulaf :
squeét mattér to be settled prior to submission for approval}“Thus,:‘
depértments likely fo-be affeéted by’phanges in the égficultural eéon—j

omics program had voice in the prbcess_at the formative stages.

Implementation'Phésé

: Sevefal_steps ére-envisioned foruimplémenting the‘reVised'
curriculum. The initial step was organizing a faculty wérkéhop oﬁ_
writing and using competency—based learning objeétives for depart-

mental courses. An external resource person conducted this workshop.

.Course Development. The workshop served és the“basis‘for
v>déveloping specific Iearning objectives and content of courses. Com-
mittees of tWo fo three persons have been assigned to develop each
“course. The instructor for éach coursé will mbst.likely be one.of the -
:committee members-thatvdesigned,the particular course. This is the |
most intensive and'¢fitical phase in curriculum revision, for it is

the impiementing'link‘between the desired and the fealized'curriculum;
This-step‘uses'the broad course objectifes and topical 6utlines developéd
fof each proposéd course as a étarting point.  For eachbcourse5,maj0r
subject areasbor learning units Withih the topical outline are identi-

. fied. Withinveach unit, statements of competency-based 1eafning

objectives are developed along with an estimated amount of time to be
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‘spenf on fhexunit, prerequisite materialtnecessaryvfor that unit, and
identification and preliminary‘developmentvof instructionalland'learning
activifieé including;assigned»reading,jfield trips, audio visual soft
ware;_papers;'repofte; exercisea, etc. |

Media Center;_ Along with development of course'content - the

couree committees were also’ a551gned the task of 1dent1fy1ng those toplcs
or un1ts>w1th1n a course~wh1ch would requ1re supplementary 1earn1ng aids.
A part of the department's long range plan is development, in. conJunctlon
w1th the college, of a multi-media learnlng resource center. Such a
center could serve a variety of purposes.. For example5 to more ef-
ficiently utilize formal olass time; thevdepartment feels that gfeater
adherence to satisfying prerequislte material is essential. If pre-
reouisite materials have been identified'fop‘enrollment,inaa parficular
course Or‘section of a eourse, then'students who have not satisfied the
prerequisite, or wno feel additional review is needed, can;utilizevavailf
able materiale (Slide-tape presentations,‘audio'v15ual cassettes,vetc.)

, which are in the 1earning resource center. As andther example,vsomeb
‘Students within a class may require more repetition than othersiin
‘ceftain topical areas in order to aehieve the desired learning level.

For these students, eupporting materials provided in the learninglresource

center can substitute to some extent for class time.

Director of Undergraduate Studies. Another major step in
,1mp1ement1ng the program is des1gn of an appropriate structure for
admlnlster1ng.the undergraduate program. A position of Dlrector of

'Undergraduate Studies is contemplated to work under the'department



12

A chairman iﬁ'coprdihétiﬁg'the undérgraduéte:program. »The,individuai
 lwoﬁid-a1sQ sefvé_as‘chairman of the Uhdefgfaduate Progfam Cémmittee, :A
maj¢f resﬁonsibility'woﬁld'be tQ;devéiop a means~for'continubus;reviéw ,
 'énd‘eya1uatiqh of thé curficulum.v_ThiS would likely involve4beriodic.‘
reviéwfand revision‘of the 1éarnings aﬂd-cbmpétencies ﬁeeded_by gradugtes,_'
:ilas_wéll_as revisidné.in éourse contént,aﬁd‘prégram requiréﬁenté_a$ 1earn5 :
ing ﬁ§e§$jchahge;;‘Additional aréas needingICOOfdinafion,inélude»dévelop—v .
ment of ‘a éyétem'of'¢ontact with4emp16yef$'and formér studénts,-coordinating‘
'the:aeéaftmentlé advising effort;;‘andisupérvisihg recruitm¢nt of,potential.

' students._

~ NEW FEATURES IN CURRICULUM
?Several'new featurésaof.the reviSed_curriCﬁlﬁm are noteworthy,

‘particularly in view Of §%ocedures,followedfﬁ“'

Mastér Plan

The department now haé a-ﬁaster or'ldng—run pian_for ifs under-
-gradﬁate program.i While‘Varipus'facét$ﬂwill be‘impiemented‘iﬁ phases, E
1.a speéific direction has been taken and a commitmentbhasbbeen made.1 The .
impdftanceidf a stfongvundé?graduate progfam vinvthevdepéftmeht haé been -

recognized and established.

»'NeW Program»Options
 Under the old college cufficulum,_any student in the:collegé,
regardless of’his»départmental major, would satisfy the'requirements in

one of three curricula: technology, science, or business.- Under the
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v‘revised,eollege andidenaltmental program, a student majoring rn agri-';'
cultural economlcs spec1f1es an option w1th1n the department In the
‘area of Agrlcultural Marketlng and Management, students can choose from'
;among: Agrlbu51ness Management Agr1cu1tura1 F1nanc1a1 and Credlt
AManagement, and Farm Management In the area“ of Natural Resources and
'Rura1~Economic,Development, options are provided‘in Natural Resource

and Environmental Economics and in Rural Economic Development.

.vChange‘ianhrusttr

biThe;reviSed eurriculum represente agreerientation in'thruSt'in |
.somé 1earning areae. In particuiar, greater:enphaSis will be given to -
eeonemicrprincinles,.methOdOIOgies;and their applieation_(linear pro- .
gramning, eomputer,seienee appliCatione, etc;).' increased empnasis’
wiil.also be devoted to ofal andrwritten Comﬁnnications.b'On,the other
hand, emphasis wiIl.be redirected in some areas, such. as agrieUItural
commodltles, to provide greater flex1b111ty for moreaempha31s in par-v
t1cu1ar areas dependlng on student interests. An’approprlate sequenC1ng
of the_entire undergraduate offerings ‘has been developed along'with.

identification and enforcement of prerequisites for each course.

Variablé CourSe*Credits:

| , Developlng the set of 1earn1ngs, and consequently grouplng
related 1earn1ngs 1nto courses, resulted in several courses Wthh ‘were -
;shorter than»the common.threefcredlt course. This has led to 1dent1f1¥i
eatien, in_seVeral areae;_Of basic prerequisite materialvtqueqcovered

in ‘a three-credit course, with an option for an application course in
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a variety of’pneecrédit modﬁles. These one credit mo&ules will be .

- téughﬁ thé‘same as a three-credit course but for one-third of the
semester. In a given semester, a‘student will be ablé to choose from
'amqng a nuﬁbef'of modUles_té be taken at varibus times throughoutvthé
-semes;er; One credif ﬁodules Qill be offered in mérketing agricultural
vcbmmodities, farm_and'agribusinéss management topicS, data ﬁroéessing,"

linear programming, and agriéultural_credit institutions.

»Serviée Role
| The.departmeﬁt.has deVeloped imprbved communications with other
departments in'the.¢ollégé”and hence improved underétandiﬁg or,épprecir‘
ation for.its pdtential sérvice role in providing épplied éconbmic
content tq‘progfams‘in.othgr departments. A minor in agricultural
" economics is being established as one means of expanding this role.
~This is'Only one of two minors in_the University, and thevonly one in
the Col‘lég.e; : | |
Emplojer‘diséﬁssigns and surveyé'indicated that agribusiness
recruitstho.major categofies of agricultural graduates;_'First, are
those potential employees whose primary training is. in agricﬁltural
economics.and agribusiness, with training in technical agricultural
‘Ibeing df secondary ihportance. But a_sizable demaﬁd wascidentified
- fbr perséns whose primary training is in technical agricultﬁre, With
,sbme cbﬁpetencefin agricultural*économié;_or agribusihess. The agri—'
culfural.economics ﬁindr addresses this latter category. ‘In additibﬁy

to the minor, more courses in the department will likely provide a
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vservice component than'under-thevpreViOUS curriculum As a result of
the dlscu551ons and- se551ons w1th other departments on campus, partlcularly
'v1n the College.of'Agrlculture, there is an-lmpr0ved understandlng'by both
_groups of the offeringsvavailable.and their potential benefit in the

various undergraduate programs.

CommunicationS‘v
The revised curriculum will'give greater emphasisvto'bothtoral
: and written commun1cat10ns, a requlrement wh1ch was dr0pped from the
'College currlculum a few years ago. Surveys of employers showed that
:thls is the greatest weakness among graduating students ‘In relnstatlng
':the requlrement a flex1b1e approach 1s to be followed | The student will
be requ1red to take courses in the area, but at a course level approprlate
'to 1mprove_hls or her eX1st1ng level of competence'ln commun1cat1ons.
Clearly, one or two-coursesdinrcommunications will not bring all students
to'a satisfactory leyel of competence,ythus it is recognired that inf
,struction:Within thebarray~of'departmental offerings must also stress the‘

~ improvement of written and oral communication skills.
_ PRELIMINARY ASSESSMENT

.While,assessment of the~reviSed‘curriculum is premature, some
: observatlons on the procedures used are approprlate
| 1. The 1n1t1a1 gu1de11ne of proceedlng as if the

‘l department was designing a totally new,prOgram‘

‘was an essential and critical step in insuring



16

~faculty involvement in the process, and also in

faculty realization that significant change was
under way. If they wanted to'influencéithe
direction of the new program, it was incumbent

upon them to participate through ‘one of the

- subcommittees.

Developing the ‘list of learnings and competencies’

needed by graduates, while time consuming in itself,

‘assisted in'identifyiﬁg'training.areas‘to be pro-

‘vided and in structuring courses with a minimum

Qf~repetitioﬁ'or‘overlap;' It was also useful in
those cases where repetition of topics between

courses was needed, but at different learning . .

levels.

. Visits to OthérAagricultural economics depart-

ments were most»helpful; ‘These visits were made

early in the review process; thus, the timing

- proved useful in incorporating selected idéas

andvphilosophies of undergraduaté_educatién into-
the'curriculumvreViSion. | |

'Thé external review by the fhreé invited'égri-b
cultural écon0mists-ﬁas'a'most5valuab1e:step. 

They pointed:out previously‘unseen weaknesses

. andvsubstantiated other findings or suggestions

" to the department of which the committee was
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~aware but which wéﬁld Be'better recéived from‘
1an oufside sdurce{ Sohe sﬁggestions wcre méde
‘which were not implemented bﬁf which did causé
"the-department to reassess orrreorganize.
‘C1ear1y, a much better product has évolved as:a'
~‘résﬁ1t:of the outside review. =

Discussions with other deparfments‘on campus
_‘Qere'ffuitful and»wguld_be.repeated were we to
¢onduct the:review again. Bdth_parties appear
fo_haVe gained from the discussions in under-
standing éne another's néeds; Similar_dis;usgiOﬁsv
~should chtiﬁue in the future, at léast on a
semi-formal basis. |
.Studéht involvement in the ;urriculum reviéw
providéd a gseful inéight.' The stpdént membef;
» as'well as other studeﬁts inv01§ed, pointed out
problems in department offerings and proposed
ldfferiﬁgs asiwell as in coﬁrses in»supporting,l
ndepértmeﬁts which mightvotherwise have gone

B Tunnoticed;‘ | |

‘Af this juncture, facuity acceptance and comit-
ment appears stfongef than one might have |
anticipated, giﬁen'the history in academic
‘inStitutionS of resistance to curriculumbchange;

~Impbrtant1y, the faculty has demonstrated:a
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‘willingnesﬁ to support the revised program
through participation in teaching undergfaduaté
courses. Currently, half of the department's
faculfy has been téaching at the undergraduate
level. Once the revised curriculum is implemented,
roughly 55 percent have Voluﬁteered to teach
undergraduate courses: This cémpares with 65
’ peréent and 85 percent for the Southerﬁ and North
Central regions respectively for those schools re-
sponding to the department's survey.
‘While members of the department have established
contact with employers and former students in the
past on an individual basis, previous efforts by
the department were not formally structured to
qtilize thevfeedback into a curriculum review
-process. Recent contact helped the department
recognize the type of product being demaﬁded on
the job mérket and theirboverall training needs.
The faculty plans to confinue these discussions
in the future as a means to assist in idéntifying'
needed changes in the learning and competency
areas and resﬁltantrchahges to be made in course
content and program requirements.
For a curriculum review as-comprehensive‘as the

one in process at the University of Kentucky, full
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"SUpport andvencouragement from'the appropriate
‘ uniVersity administrators is'essentiai.‘ Thispf‘
. is'especiaily‘trueimhere‘a significant inVoIVeF:
, ment by an entire department faeulty is,required.
‘The department was fortunate to have such support
from 1ts admlnlstrators |
When all is sa1d and done, what really concerns us is how well
“the educatlonal program is equlpplng graduates for on-the- Job performance;,
_and for assurlng a. personally satlsfylng and productlve role in soc1ety
As hlgher educatlon moves 1nto a perlod of greater accountablllty, the
type of person tralned-and,hls or herjsocral and economlc ut111ty-w111
be.a‘factor in Qur,evaluation‘as‘a'discipline;‘ Thus, performance of
_ graduates is a critieal issUef,'Continued inquiry‘is'needed into the
suécess of:programsﬂin preparing:students for the type‘of work they -
1are'erpeetedzt0vearryVout and in equipping them'to adrance»withinithe.‘
1system | | | |
The department has come to the conc1u51on that a competency-based
’approach to currlculum development has a great deal to offer It con-
| 51ders those things Wthh a. student should be able "to do" upon graduatlon'
:rather than follow1ng the' common focus upon what a student should "under—
stand;" Hopefully the steps taken in developlng the Kentucky currlculum

'w111 help move the student s educat10nal process in that dlrectlon
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